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4 Executive Summary



BACKGROUND

VOCES CANTABILES MUSIC (known as “the VCM 
Foundation”) is a UK registered charity. It was founded in 
2006 and since then has worked with more than 300.000 
young people all over the world. The charity has three distinct 
strands: VOCES8, Apollo5 and the Gresham Centre which is 
the home of the charity.

The foundation has an annual education programme where 
VOCES8 and Apollo5 work with more than 40,000 young 
people each year in partnership with Music Hubs, schools and 
other educational organisations. The groups provide teacher 
training, a Young Leaders programme, residencies within 
schools and communities in the UK, France and the USA 
and regular training and singing celebration events at the 
Gresham Centre. This report focuses on an evaluation of the 
Young Leaders programme. 

EXECUTIVE 
SUMMARY
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THE SECONDARY SCHOOL YOUNG 
LEADERS PROGRAMME

The programme supports young people in learning how to lead 
a workshop that includes teaching warm-ups, the VOCES8 
Method and a song or songs to primary school children. The 
VCM team helps the students develop their leadership and 
teamwork skills as well as their confidence and musical skills. 
The programme was initially for secondary school pupils 
(Years 7 to 13). In 2016, VCM introduced a pilot Year 6 Young 
Leaders project. 

Each project finishes with workshops for primary school 
children where members of Apollo5 or VOCES8 support 
the Young Leaders as they lead the primary school children 

in a workshop. The number of sessions the Young Leaders 
have with members of the VCM team depends on the time 
and funding available in participating schools. The teachers 
in participating schools are given the materials to help them 
support the Young Leaders between the sessions with the 
VCM team. Secondary school teachers are also asked to involve 
the Young Leaders in helping to lead Year 7 choir rehearsals 
or contribute on days when their music departments are 
working with children from feeder primary schools.

This research focuses on the primary and secondary Young 
Leaders Programmes.

THE RESEARCH

Participants

The lead organisations in the secondary programme were 
Newham Music Hub and Surrey Arts. A programme was 

also set up in North East Lincolnshire (New Waltham and 
Cleethorpes).

Methods

Questionnaires were devised for the Young Leaders. The 
questionnaires included a series of open ended questions 
which asked the Young Leaders to articulate the impact of 
the training including their expectations and whether they 
were met, the overall impact on their confidence, musical 
aspirations and more generally, their perceptions of the impact 
on the primary school children who they worked with and the 
effectiveness of the training.

They were also asked to complete Likert type scales strongly 
agreeing, agreeing, disagreeing or strongly disagreeing with a 
series of statements about their self-perceptions prior

to and following participation in the programme, and their 
perceptions of the programme itself. 

The secondary school teachers were asked to complete a 
questionnaire which included open questions exploring their 
perceptions of the impact of the programme on their students, 
their views of the programme as a whole, any difficulties 
experienced, any changes they wished to make and their 
overall evaluation of the programme. 

Newham Music Hub also asked the primary schools whose 
children the Young Leaders had worked with for their comments.

The sample

106 secondary students completed questionnaires. The age 
of the participating children in the secondary project ranged 
from 11 to 18 with the majority between 14 and 16. 81% of the 
participants were female (83) and 19% male (20). There was 
variability in the number of participating Young Leaders from 
each school. One school had 29 participating students.

The smallest number from any individual school was three. 
The students played a wide variety of instruments. The most 
common were piano, voice and guitar. 

Six secondary school teachers provided responses to the 
questionnaire. 

6 Executive Summary



FINDINGS OF THE SECONDARY YOUNG LEADERS PROGRAMME 

Young Leaders’ perceptions of the programme

In response to the Likert scale element of the questionnaires, 
the majority of the Young Leaders reported being able to read 
music prior to the project and that they enjoyed and liked 
leading music activities.

A smaller percentage indicated that they felt confident about 
their leadership skills and leading singing activities. Following 
the programme responses evaluating the programme were very 
positive. 

• Almost all of the students (97%) indicated that the 
training was successful in helping them to become a 
music leader. 

• 94% indicated that the project helped build their 
confidence.

• 98% that it had helped to develop their leadership skills.

• 94% that it helped to develop their teamwork skills. 

• 96% that they enjoyed leading the workshop in the 
primary school 

• 92% that the impact on leadership and teamwork 
skills would continue after the project. 

The responses to the open questions supported the Likert 
scale responses. The Young Leaders reported that the 
programme had: 

• met and often exceeded their expectations;

• given them experience in working with children; 

• enhanced the range and quality of their musical and 
performance skills;

• improved their confidence, communication and 
leadership skills;

• positively enhanced their musical aspirations with 
some indicating that they might pursue a musical or 
teaching career; and 

• increased the likelihood that in the long-term 
they would engage in more singing and a cappella 
activities.

The participants believed that the primary school children 
involved in the workshop had enjoyed it, learned a lot and that 
it had inspired them The students indicated that the training 
was of high quality, effective and included a range of activities. 
The support they were offered was also viewed positively. 

They identified a number of difficulties including: 

• initial reticence in taking a leading role; 

• dealing with anxiety;

• mastering some of the musical elements; and 

• the timing of the sessions. 

The participants suggested very few changes to the 
programme. Older students wanted the programme to be 
more relevant to them with less repetition, more challenging 
repertoire and more a cappella work. 

Overall the programme was seen as worthwhile. It enhanced 
confidence, developed life skills, and provided them with many 
opportunities. They reported enjoying it. 

Staff perceptions of the programme

The role of school staff was to co-ordinate the organisation 
of the programme and work with the students in between the 
VCM sessions. 

Overall, the teachers were very positive about the 
programme. They commented positively on the benefits 
to the students in terms of enhanced confidence, the 
development of a wide range of musical skills and a change 
in musical aspirations. They also praised the quality of the 
training. 

They felt that the programme would be improved if more 
of the members of Apollo5 could have been present, if 
more material was available in the drop box and if a joint 
performance of primary and secondary pupils was included. 

One teacher felt that there were too many schools involved in 
one specific delivery of the programme. 

The key issue raised by some of the teachers was the timing 
of the sessions. This presented many challenges for them and 
their students. They suggested that it would have been better 
if the sessions were immediately after school and were more 
frequent.

Comments from the primary school teachers who hosted 
the workshops were also positive. They suggested that the 
strengths of the programme were the liaison between primary 
and secondary schools and the practical interactions between 
the secondary and primary children. However, they would also 
have liked the project to be longer with more visits from VCM.
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THE PRIMARY SCHOOL YOUNG 
LEADERS PROGRAMME

The programme took place in one primary school in Hackney. 
Six children in Year 6 participated. All of Apollo5 visited the 
school in September 2015 for a day of workshops. The Young 
Leaders then had their first training session followed by a 
further four sessions with two members of Apollo5. In between 
VCM visits the music teacher worked with the children on a 
regular basis either in pairs or altogether. The children helped 

the music teacher lead two singing assemblies at school and 
learned a number of songs that they could perform as a group. 
The culmination of the project was a day at the Gresham 
Centre with three Year 4 classes, the Young Leaders and 
Apollo5. The Young Leaders led warm-ups, the VOCES8 
Method and taught Essequibo River to the Year 4 classes. 
They also performed a song in the concert. 

THE RESEARCH

Methods

The six participating primary school children responded 
to a series of Likert scale statements which focused on 
their perceptions of their musical and other skills prior to 
and following participation in the programme. They also 
responded to evaluative statements relating to the programme. 

The music teacher in the school responded to a series of open 
questions on a questionnaire which explored the impact of 
the programme on the children and requested an overall 
evaluation of the programme.

FINDINGS OF THE PRIMARY YOUNG LEADERS PROGRAMME

The pupils’ perspective

Three girls and three boys aged 11 participated in the 
programme. The children were asked to respond to some 
Likert scale statements as if they were responding prior to 
programme and some as if they were responding following 
participation in the programme. The sample was too small 
for any statistical analysis to be undertaken. However, all the 
responses following participation were more positive. The 
children’s responses indicated: 

• increased enjoyment of singing and enjoyment of music; 

• enhanced learning in their music lessons; 

• being more confident about singing and speaking in 
front of a class at school;

• being more confident about leading a group; 

• knowing how to help people; 

• listening to other people’s ideas and suggestions;

• liking to help other children, particularly when they 
found something difficult;

• that it was easier to volunteer answers;

• enjoyment of their extra music lessons and learning a 
lot in these lessons.

A further series of statements asked the children to indicate 
their level of agreement to statements evaluating the 
programme. The children all strongly agreed that:

• they enjoyed helping to lead the workshop;

• Apollo5 was helpful;

• they felt confident working in a team;

• they used the skills learned in the project;

• the children enjoyed working with them;

• they would like to be part of another leader project;

• they would like to continue singing;

• they would like to help younger children learn music;

• they would be more confident speaking in front of the class;

• they would like to continue learning about music;

• they would be more confident about working in a team;

• they would use their listening and leadership skills in 
other activities.

The children either strongly agreed or agreed that they 
enjoyed singing for the children at the workshop and felt 
confident about helping to lead the workshop.

8 Executive Summary



The teacher’s perspective

The teacher taught all six pupils singing lessons in school 
throughout the project and supported what Apollo5 were 
teaching them by practising specific tasks in between VCM 
sessions. The teacher reported that there had been many 
benefits for the pupils in terms of their confidence, self-
awareness and their musical skills. The teacher was also 
extremely positive about the quality of the programme.

An observer from VCM observed the training sessions and the 
workshop that the primary school children led and indicated 
that their progress had been remarkable. They all played a 
part in the leadership of the singing, their instructions were 
clear and their demonstrations excellent.

SUMMARY AND 
CONCLUSIONS

THE TWO YOUNG Leaders Programmes were both very 
successful. The students at the participating secondary 
and primary schools were extremely positive about their 
experiences. They had all gained in confidence and had 
enhanced their communication and leadership skills. There 
were also benefits to their musical skills and their musical 
aspirations. 

The teachers commented positively on the quality of the 
programme and the range of positive outcomes for the 
participating students. The latter included their confidence 
and leadership skills in addition to the development of their 
musical skills. 

The primary school project was a pilot project. The evidence 
from it suggests that this programme should be developed 
further to provide similar opportunities to other schools.

While, overall, the secondary project was received positively 
there were some criticisms. Some of the older students wanted 
a wider and more challenging repertoire, with less repetition 
and more a cappella work. The secondary school teachers were 
concerned about the timing of the programme suggesting 
that more frequent sessions earlier in the day would be 
preferable. There was also a request for more materials to 
be available in the drop box, that more members of Apollo5 
should be involved and that a joint performance of primary and 
secondary pupils was included. The number of schools involved 
in one delivery was also raised as an issue. 
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SECONDARY 
SCHOOLS

VOCES CANTABILES MUSIC (VCM Foundation) is a UK 
registered charity. It was founded in 2006 and since then 
has worked with more than 300.000 young people all over 
the world. The charity has three distinct strands: VOCES8, 
Apollo5 and the Gresham Centre which is the home of the 
charity. VOCES8 is a versatile and popular singing group 
which has toured extensively throughout Europe, North 
America and Asia. Its albums ‘Eventide’ and ‘Lux’ went 
to the top of the Classical charts on their release. Apollo5 
is a popular and engaging a cappella group that performs 
throughout the UK and internationally. The group recently 
released their first album ‘With a Song in My Heart’. VCM 
has worked in partnership with the Diocese of London to 
establish the Gresham Centre as an international centre 
of excellence for vocal music performance, outreach and 
education based at St Anne and St Agnes Church in the 
City of London.

VCM has an annual education programme where VOCES8 
and Apollo5 work with more than 40,000 young people each 
year in partnership with Music Hubs, schools and other 
educational organisations. The ensembles provide teacher 
training, a Young Leaders Programme, residencies within 
schools and communities in the UK, France and the USA 
and regular training and singing celebration events at the 
Gresham Centre. Paul Smith, CEO of the Foundation and 
co-founder of VOCES8, has created The VOCES8 Method. 
Published by Edition Peters, The Method is a resource for 
teachers which encourages whole school music making in a 
way that links music with numeracy, literacy and linguistics. 
The VOCES8 Method has been translated into French, 
German and Japanese. Finally, the Gresham Centre provides a 
venue for numerous outreach projects, teacher training events, 
rehearsal days, recordings and concerts. This paper focuses on 
the Young Leaders Programme.
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THE SECONDARY YOUNG 
LEADERS PROGRAMME 

The focus of the Young Leaders Programme is supporting 
young people in learning how to lead a workshop that includes 
teaching warm-ups, the VOCES8 Method and a song or songs 
to primary school children. The VCM team helps the pupils 
develop their leadership and teamwork skills as well as their 
confidence and musical skills. The programme was initially 
for secondary school pupils (Year 7 to Year 13). Most schools 
offered the programme to students in Year 8 to 13. Students 
do not have to be singers but they do need to be willing to sing 
and participate in music activities. In 2016, VCM introduced a 
pilot Year 6 Young Leader project. The research reported here 
focuses on the primary and secondary programmes.

During the programme, young people participate in workshops 
led by members of the VCM team. The programme aims to 
support Young Leaders in learning how to lead a workshop 
that includes teaching warm-ups, the VOCES8 Method and a 
song or songs to primary school children. Each project finishes 
with workshops for primary school children where members 
of Apollo5 or VOCES8 support the Young Leaders in leading 

the activities. The Young Leaders also perform with Apollo5 or 
VOCES8. The primary school workshop day usually involves 
a visit to two or three primary schools so that all the young 
leaders have the opportunity to lead part of a workshop. In some 
cases the primary school children visit the secondary school. 
The Young Leaders Programme for Year 6 Young Leaders 
took place in London with the Young Leaders helping lead a 
workshop for three classes of Year 4 children. 

The number of sessions the Young Leaders have with members 
of the VCM team depends on the time and funding available 
in participating schools. In some cases, the VCM Foundation 
has applied for funding in order to work with a Music Hub that 
would like to host the programme. The teachers in participating 
schools are given the materials to help them support the Young 
Leaders between the sessions with the VCM team. Secondary 
school teachers are also asked to involve the Young Leaders 
in helping to lead activities such as Year 7 choir rehearsals or 
contribute on days when their music departments are working 
with children from feeder primary schools.

PARTICIPANTS

NEWHAM MUSIC HUB

The vocal lead at Newham Music Hub requested a Young 
Leaders project so that he could involve trained Young Leaders 
in helping with borough choirs and primary school singing 
projects. He approached several Heads of Music to ask if 
they would like some of their students to be involved. The 
participating students came from five different secondary 
schools. Not all of the students finished the programme perhaps 
because the sessions were held after school at one secondary 
school and teachers from the other secondary schools did 

not attend these sessions. The students who remained on the 
programme participated in three sessions each of 1.5 hours. The 
students worked with all of the members of Apollo5 for the first 
session and then two members of Apollo5 for sessions two and 
three. The sessions took place once a month between February 
and April. In May the students visited three primary schools 
and led three workshops (one workshop in each school). The 
children in these workshops were in Years 4 and 5.

NORTH EAST LINCOLNSHIRE MUSIC HUB

The schools participating in New Waltham and Cleethorpes 
were new to the programme and to working with Apollo5. 
North East Lincolnshire Music Hub invited specific schools to 
take part in the programme. These were schools which the hub 
wanted to engage with. Apollo5 visited North East Lincolnshire 

three times to lead workshops with the Young Leaders. On the 
day following the last visit, half of the Young Leaders visited 
a primary school in the morning and the other half visited a 
different primary school in the afternoon. The primary school 
sessions were with children in Years 4 and 5.
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SURREY ARTS

The work with Surrey Arts is well-established and has taken 
place for the last four years. Four secondary schools took part 
in this project. Three of the schools were new to the project. 
Apollo5 visited these schools to launch the project and lead 
a workshop for those students who were interested in taking 
part. The fourth school had participated in the project before 
and did not have a launch event.

Two of the schools, both new to the programme, worked in 
a ‘network’ with the training sessions held at one school in 
one month and the other in the following month. The Young 
Leaders had six training sessions, one each month between 
January and June. The sessions were in the evening between 

6:30pm and 8:30pm. The training sessions were led by one 
member of Apollo5.

A similar pattern of training was implemented in the other 
school new to the programme. This was the third year that 
the fourth school had participated in the programme. Here 
the Young Leaders attended four evening training sessions 
between February and June. The sessions were led by one 
member of Apollo5. The Young Leaders from all of the 
schools spent one day visiting feeder primary schools. They 
led workshops for children from Years 3 to 5. All members of 
Apollo5 attended the primary school workshop days to support 
the Young Leaders.

RESEARCH

METHODOLOGY

Questionnaires were devised for the Young Leaders. The 
questionnaires included a series of open ended questions 
which asked the Young Leaders to articulate the impact of 
the training including their expectations and whether they 
were met, the impact on confidence, musical aspirations and 
more generally, their perceptions of the impact on the primary 
school children who they worked with and the effectiveness 
of the training.They were also asked to complete Likert 
type scales strongly agreeing, agreeing, disagreeing or 
strongly disagreeing with a series of statements about their 
self-perceptions prior to and following participation in the 
progamme and their perceptions of the programme itself. 

The secondary school teachers were asked to complete a 
questionnaire which included open questions exploring their 
perceptions of the impact of the programme on their students, 
their views of the programme as a whole, any difficulties 
experienced, any changes they wished to make and their 
overall evaluation of the programme. 

Newham music hub also asked the primary school teachers 
whose children the Young Leaders worked with for their 
comments.
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THE SAMPLE

Six secondary school teachers provided responses to the 
questionnaire. 

106 secondary students completed questionnaires. The age of 
the participating children in the secondary project ranged from 
11 to 18 with the majority between 14 and 16 (see Figure 1). 81% 

of the participants were female (83) and 19% male (20). There 
was variability in the number of participating young people 
from each school.

One school had 29 participating students. The smallest 
number from any individual school was three. 

Figure 1: Ages of participating secondary Young Leaders
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The students played a wide variety of instruments. The most 
common were piano, voice and guitar. Figure 2 illustrates 
the percentage of Young Leaders playing the instrument 
nominated as their first instrument. Some children played 

more than one instrument, some as many as four. The most 
common instruments nominated as second instruments were 
piano, voice or guitar.

Figure 2: Percentage of instruments played by Young Leaders as their first instrument
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FINDINGS
SECONDARY YOUNG 
LEADERS PROGRAMME
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RESPONSES TO LIKERT SCALE QUESTIONS

YOUNG LEADERS WERE asked to respond on a five point 
Likert scale to a series of statements about their musical skills 
prior to participation in the Young Leaders Programme. Table 
1 sets out the percentage responding in each category. Figures 
3 to 11 provide graphic representations of the percentage 
responses in each category. The majority of the Young Leaders 
reported being able to read music. They reported that prior to 
the project they enjoyed and liked leading music activities with 
a smaller percentage indicating that they felt confident about 
their leadership skills and leading singing activities.

Responses evaluating the programme were very positive. 
Almost all of the students (97%) indicated that the training 
was successful in helping them to become a music leader. 94% 
indicated that the project helped build their confidence, 98% 
that it had helped to develop their leadership skills, 94% that 
it helped to develop their teamwork skills. 96% indicated that 
they enjoyed leading the workshop in the primary school and 
92% that the impact on leadership and teamwork skills would 
continue after the project. 

Table 1: Young Leaders’ questionnaire responses

Strongly 
Agree

Agree Not sure Disagree Strongly 
Disagree

I am able to read music 35% 40% 8% 9% 8%

Prior to the project I was confident 
about my leadership skills

22% 47% 3% 24% 4%

Prior to the project I enjoyed leading music activities 40% 41% 6% 11% 2%

Prior to the project I liked leading musical activities 38% 40% 4% 15% 3%

Prior to the project I was confident 
about leading singing activities

24% 36% 6% 26% 8%

The training was successful in helping 
me to become a music leader

70% 27% 2% 1%

The project helped build my confidence 76% 18% 1% 3% 2%

The project helped develop my leadership skills 77% 21% 2%

The project helped me develop my teamwork skills 68% 26% 4% 2%

I enjoyed leading the workshop in the primary school 70% 25% 4% 1%

The impact of the project on my leadership and teamwork 
skills will continue after the project is finished

64% 28% 4% 3% 1%
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Figure 3: Young Leaders’ responses to being able to read music
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Figure 4: Young Leaders’ perceptions of their confidence in their leadership skills prior to participating in the programme
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Figure 5: Young Leaders’ perceptions of their enjoyment of leading music activities prior to participating in the programme
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Figure 6: Young Leaders’ perceptions of their confidence in leading singing activities prior to participating in the programme
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Figure 7: Young Leaders’ perceptions of the success of the programme in helping them to become a music leader

70%

27%

Strongly Agree Agree

Pe
rc

en
t

Don’t Know Disagree Strongly Disagree

80

60

0

20

40

0%1%2%

Figure 8: Young Leaders’ perceptions of the success of the programme in building their confidence
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Figure 9: Young Leaders’ perceptions of the success of the programme in developing their leadership skills 
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Figure 10: Young Leaders’ perceptions of the success of the programme in developing their teamwork skills 
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Figure 11: Young Leaders’ reported enjoyment of leading the workshop in the primary school
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Figure 12: Young Leaders’ perception that the impact on leadership and teamwork would continue after the end of the 
project
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YOUNG LEADERS’ RESPONSES TO THE 
OPEN QUESTIONS IN THE QUESTIONNAIRE

EXAMPLE RESPONSES TO the open questions are set out in the sections below.

MEETING EXPECTATIONS

There was general agreement that the programme had met 
the Young Leaders’ expectations: 

‘It has and more, although I thought it would be harder.’ Boy, 14

‘I expected to learn a lot and I did.’ Boy, 15

‘It has exceeded my expectations. I am thoroughly impressed 

with the opportunities I have been given.’ Girl, 12

Only one response indicated any criticism: 

‘I would have liked to lead at least one thing in each session.’ 

Girl, 12

THE OVERALL IMPACT OF BEING INVOLVED IN THE PROGRAMME

The first open question asked about the impact of being 
involved in the programme. Some of these initial responses 
were confirmed in answers to later questions. Overall, the 
responses were very positive. Most of the participants reported 
benefits in terms of their confidence: 

‘Leadership and confidence to put myself forward for more 

things.’ Girl, 13

‘It has helped my confidence.’ Girl, 12

The issue of being more confident in speaking in front of 
others was frequently raised: 

‘More confident to talk out loud in front of people.’ Girl, 12

‘Becoming more confident in speaking out loud.’ Girl, 14

Some Young Leaders reported that it had given them 
experience in working with children:

‘Helped my experience working with children.’ Girl, 13

‘It has made me less scared of little people’. Girl, 13

‘Positive. I feel as though I could comfortably work with 

children.’ Girl, 15

Some just commented on the overall experience: 

‘An amazing experience.’ Girl, 12
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MUSICAL SKILLS

The responses to the question asking about the impact on 
musical skills were very positive. Some responses focused on 
specific musical skills: 

‘I can beat box a little bit better and I now know different 

styles of music.’ Boy, 14

‘My a cappella skills have grown and I know much more 

about it. I can also match pitch better.’ Girl, 15 

‘It’s shown me how easy it is to sing a cappella when you 

break it down.’ Girl, 18 

‘I now know correct singing warm-ups.’ Boy, 15 

There was also reference to performance skills:

‘It has taught me bowing.’ Girl, 12

Some Young Leaders referred to perceived improvements in 
their musical abilities:

‘It has shown me that I have a much larger voice range than I 

once thought.’ Girl, 12 

‘It has improved my ability to listen to the timing of music 

and others.’ Boy, 18

‘It has improved my warm up skills.’ Girl, 14 

‘I can find harmonies more easily when singing as well as 

being able to listen out for others when singing in a group.’ 

Girl, 13

‘It helped me break down harder skills for younger people to 

understand.’ Girl, 13

One respondent referred to enhanced self-esteem in relation 
to singing:

‘I know I can’t sing well but being complimented helped me 

to feel slightly better.’ Girl, 14 

Another referred to a revival of interest in music: 

‘It’s made me remember how much I used to love music.’ 

Girl, 14 

CONFIDENCE, COMMUNICATION AND LEADERSHIP SKILLS

An open question on the impact on confidence, communication 
or leadership skills also elicited positive responses. Many 
referred to enhanced confidence:

‘It improved my confidence.’ Girl, 13

‘My confidence is better.’ Girl, 12 

‘Increased confidence in front of scary children.’ Boy, 14 

‘It has helped me with my confidence in singing.’ Girl, 14

Some responses were particularly insightful:

‘It has given me a tiny bit more confidence but has also made 

me realise how little confidence I have.’ Girl, 14

‘It is easier to be more confident in myself or at least pretend 

I am more confident. I know how to present myself better.’ 

Boy, 14

Some referred to the impact in and out of school: 

‘It has given me confidence to put myself forward for more 

things in and out of school.’ Girl, 13 

A small number of respondents indicated in their responses 
that being nervous or anxious was an issue:

‘It’s made me less nervous.’ Girl, 12

‘It hasn’t really helped with my confidence – don’t worry! I 

have anxiety – but it has helped me to take a leadership role.’ 

Girl, 14 

Several students commented on issues related to leadership: 

‘Has made me want to perform more and lead.’ Girl, 12

‘My leadership skills have got better and I get more involved.’ 

Girl, 13

‘Willing to lead groups more.’ Girl, 13

There were fewer responses relating to communication skills 
but those that were made were positive:

‘More willing to be a leader and communicate.’ Girl, 12

‘It has helped me in my communication skills and being able 

to suit different age groups.’ Girl, 12
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THE NATURE OF THE TRAINING

The Young Leaders were very positive about the quality of the 
teaching:

‘Very good teachers.’ Girl, 14

‘It was really good and clear.’ Girl, 14

‘Really good and effective.’ Girl, 12

‘Everything was perfect.’ Girl, 13

‘The training was effective as I learn best by seeing people do 

things first.’ Girl, 15 

Some participants referred to specific elements of the training:

‘Beat boxing, movement, vocal, body, brain.’ Girl, 14 

‘Singing lessons.’ Girl, 12

‘All sorts, physical, brain, body, vocal.’ Girl, 12

‘Lots of practice on vocal, mental and physical exercise, 

songs and confidence and how to get children’s attention.’ 

Girl, 13

‘We were taught the VOCES8 Method and how to teach it and 

other songs to primary school children. We were taught what 

makes a good leader and how to lead a warm up.’ Girl, 14

‘We were given advice, suggestions, encouraged to try and 

put ourselves out of our comfort zone.’ Girl, 15 

Some respondents referred to the use of repetition: 

‘Four hour sessions where we went over things again and again. 

We went over it loads of times if we didn’t get it,’ Boy, 14

‘We practised and are completely made at ease with what 

we were doing.’ Girl, 12

‘We were guided step by step.’ Boy, 15

Some commented on the nature of the pedagogy:

‘Working in groups and individually.’ Girl, 13

‘To work with friends and strangers and individually.’ Girl, 12 

‘Working in groups thinking up creative methods and 

warm ups.’ Boy, 15 

THE SUPPORT AVAILABLE IN THE PROGRAMME

The support was seen as effective:

‘Really good.’ Girl, 12

‘Very helpful and effective.’ Girl, 13

‘Very easy to connect.’ Girl, 13

‘Comforting and supporting.’ Girl, 12

Some participants made more specific comments:

‘They helped when you forgot what you were doing.’ Girl, 13 

‘It was great to feel confident that people could take over if 

we messed it up.’ Girl, 14

Some students commented on the nature of the feedback that 
they were given:

‘The support was good as we got told what was good and 

how to improve.’ Girl, 12

MUSICAL ASPIRATIONS

There was considerable overall agreement that the 

programme had changed musical aspirations. Some 

participants referred to the project having enhanced their 

interest in singing and a cappella in particular: 

‘I used to believe I would never get anywhere in singing. I 

may be able to now.’ Girl, 13

‘It has given me more of an interest in singing.’ Boy, 18

‘I would like to be in a musical a cappella group but not 

something that would stop me playing my instruments.’ Boy, 14

‘Will definitely join an a cappella group at university.’ Girl, 18 

‘It has made me think of joining an a cappella group in the 

future.’ Boy, 15
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Some participants referred to the possibility of developing a 
career in music: 

‘It may be my career one day.’ Boy, 14

‘It has made me want to progress further into a musical 

career when I’m older.’ Girl, 14

‘It made me want to carry on being a musician.’ Girl, 12

Some students referred to the possibility of a career in 
teaching music:

‘It has made me passionate about music and teaching and 

maybe given me ideas for the future.’ Girl, 12

‘I might want to be a music teacher now.’ Girl, 13

‘I want to do more teaching.’ Girl, 13

LONG TERM IMPACT ON MUSICAL ACTIVITIES

Asked about the long-term impact on their musical activities 
responses were mixed. Some referred to the impact on their 
work in school: 

‘It will help in the school theatre production.’ Girl, 16 

‘I am taking music GCSE and singing would help.’ Girl, 13 

Some responses referred to specific benefits in terms of 
singing and taking that forward:

‘I can warm up better and have learnt how to use my voice in 

different ways.’ Girl, 15

‘I would like to pursue more difficult sessions on a cappella 

music.’ Boy, 14

‘I think I will do more vocal work.’ Boy, 15

One participant referred to being exposed to different musical 
genres:

‘It has shown me different musical genres.’ Girl, 12

IMPACT ON THE PRIMARY SCHOOL CHILDREN

When asked about the impact their involvement had had on 
the children in the primary school a range of responses were 
given. Some responses referred to more than one possible 
outcome:

‘Inspired them to sing more and listen to music, more 

confidence.’ Girl, 13

‘Hopefully to inspire them to sing and not be afraid to answer 

a question.’ Girl, 16

Others focused on what they might have learned: 

‘A lot because it boosts their musical knowledge.’ Girl, 12

‘It showed them even older children enjoy singing making 

them more creative.’ Girl, 13

‘I would hope their knowledge has widened and they have 

learnt interesting things that they will use and remember.’ 

Girl, 15

Some students referred to their enjoyment: 

‘I think they have enjoyed it and have had a different 

experience.’ Girl, 12

‘I think they loved it. They were all enjoying themselves.’ 

Girl, 14

‘They probably realised singing and music can be fun.’ Girl, 14 

Others focused on the way it might have changed aspirations:

‘They might want to take up a musical career.’ Girl, 13

‘They could want to take up a musical instrument.’ Girl, 12

‘I think it made them aspire to be more involved in music and 

helped them to see that anyone can be involved.’ Girl, 13 

Some focused on the confidence it may have given them: 

‘It might have made it less scary for them since they were 

with people closer to their own age.’ Boy, 14
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DIFFICULTIES EXPERIENCED

When asked if they had experienced any difficulties with the 
programme most Young Leaders indicated that they had not. 
The greatest challenge raised was having the confidence to 
participate: 

‘I did not really want to speak out loud but they just said get 

up there and I did it.’ Girl, 12

‘I struggled with confidence and then I put myself forward.’ 

Girl, 12

‘I was quite shy but as more people volunteered it showed 

me I could do it too.’ Girl, 13

‘It was quite difficult to go up in front of people and present 

confidently but in the end with practice it became a lot 

easier.’ Girl, 13

‘I felt nervous at first but I got really involved and forgot my 

nerves.’ Girl, 13

Dealing with different responses to nerves was also mentioned:

‘I struggled to keep a straight face and with giving clear 

instructions, but I got better at it.’ Boy, 14 

‘Overcoming embarrassment.’ Girl, 15

Some referred to specific musical elements:

‘I found going through things slowly and fully difficult but I 

was helped with this and now I can do it.’ Girl, 15

‘The rhythm was difficult but I counted to help me.’ Girl, 12

One respondent mentioned issues with the timing of the 
project:

‘The location and time and some of the dates it was on.’ 

Girl, 15 

DESIRED CHANGES TO THE PROGRAMME

Asked if there were any changes that they would have liked 
most students indicated that the programme was very good as 
it was:

‘I enjoyed this leadership group and experience.’ Girl, 13

‘I think it was all great.’ Girl, 13

Some respondents raised concerns about the age related 
nature of the programme and wanted changes to make it more 
relevant for them:

‘More interesting for our age group.’ Girl, 15

‘Some things could be made more interesting for our age 

group as it was quite repetitive.’ Girl, 15 

The issue of repetition and a narrow focus was raised:

‘It was quite repetitive.’ Girl, 15

‘More interesting for our age group and learn more a cappella 

and trying to do a song instead of just a chorus. It was quite 

repetitive.’ Girl, 13

Related to this were two requests to broaden the curriculum: 

‘I would have liked to have covered more songs and do more 

a cappella.’ Girl, 15

‘Add more different musical styles.’ Boy, 14 

Two respondents wished that there had been more full 
rehearsals: 

‘A full rehearsal of everything put together.’ Girl, 15

‘More sessions together.’ Girl, 14 

One respondent wanted more time on the programme:

‘I am very satisfied with the outcome and the only thing I 

would change would be for there to be more time to do 

things.’ Girl, 12
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OVERALL EVALUATION

Participating in the programme was seen as worthwhile. Many 
responses referred to its impact on self-development:

‘It was really awesome and it really boosted my confidence.’ 

Girl, 13 

‘I learned so much and it has helped me as person.’ Girl, 14

‘It was very worthwhile. It has helped me with many life skills 

that could help me get into university and in job interviews.’ 

Boy, 14

‘It has put me out of my comfort zone and enabled me to 

gain confidence and leadership skills which will be beneficial 

to me in the long term.’ Girl, 15

Some referred to learning and the opportunities that the 
programme provided for them and the primary school 
children: 

‘It gave me an insight into a type of singing I had not known.’ 

Boy, 18

‘I have learnt something and so have younger kids too.’ Girl, 12

‘It is a great opportunity for us and other children to be able 

to try out different things and build confidence.’ Girl, 12

Many participants referred to their enjoyment of the project:

‘I had a lot of fun and got to do the thing I love.’ Girl, 12

‘A very enjoyable experience that has developed my skills.’ 

Boy, 17

‘It was definitely worthwhile. I enjoyed working with 

everyone who attended and I hope I can do it next year. Also 

we spent very little time on it so the time we did spend was 

useful.’ Girl, 13

STAFF PERCEPTIONS OF THE PROGRAMME

In the open questions the music teachers indicated that they 
became involved because they were invited to do so. Their role 
was one of co-ordination:

‘I acted as school contact in the organisation of the project. 

Students were invited to attend the introductory workshop 

and then I continued contact with students and the project. I 

organised venues and timings for the final day of the project.’

‘I am the teacher of the involved students. I recruited the 

students to be involved in the project, organised the trip 

paperwork and attended evening workshops with the students.’

Some indicated their role between the sessions:

‘Co-ordinating the follow up session in between workshops.’ 

‘Arranging meetings with Young Leaders between sessions 

to recap material and providing opportunities in classes and 

choirs for young leaders to practice teaching material learnt.’ 

The teachers perceived a range of benefits to the students:

‘Building confidence in singing with new people. Teaching 

students explicit skills for how to get young children to sing. 

Teaching students general leadership skills. Encouraging 

students to develop new friendships with students from 

other schools.’ 

‘Seeing the extreme progression of confidence, leadership 

skills and knowledge, that students have acquired doing the 

workshop process.’

‘It has supported the knowledge, understanding and vocal 

skills of our students (Young Leaders) as well as giving them 

musical confidence. It has also developed more generic 

leadership skills and their confidence in their skills. It has also 

provided an opportunity for the students to consider their 

own personal aspirations, some of whom have developed an 

interest in finding out more about teaching.’ 

Some commented on the wider benefits to music in the school:

‘Confidence in pupils helping create interest in the music 

department and especially with the choir which has only just 

started in January.’ 

‘The project has continued to raise the profile of singing 

within our school.’

The teachers viewed the project as having various strengths. 
Some reported one strength as the opportunity for the 
students to interact with professional musicians: 

‘The project gave my students the opportunity to work with 

professional musicians and develop their skills within an 

apprenticeship style. The facilitation was brilliant and gave a 

fantastic insight into musical leadership.’

‘Apollo5’s interaction with pupils and support in running 

sessions and encouragement of leading skills.’
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The quality of the training was also praised:

‘Quality of delivery – Apollo5 are an excellent group and AH 

was an excellent leader. He structured the sessions well and 

ensured that all students were involved and comfortable.’ 

He built up the students’ skills gradually moving from him 

delivering the workshop to the students delivering by 

themselves.’ 

‘The facilitation from GL was excellent. The fact that the 

students were able to mix with students from another school 

was also very positive.’ 

‘Apollo5 deliver the sessions confidently. All students are 

encouraged to take part.’ 

 One teacher commented on the balance between support and 
giving independence:

‘Allowing the right balance of independence and support for 

students leading the workshop.’ 

There were some ways in which teachers felt that the provision 
could be improved. One teacher suggested that the programme 
would have benefitted from all of the members of Apollo5 
participating: 

‘It would have been great if more members of Apollo5 could 

have been present at more of the sessions. We only got to 

hear them sing at the very start and end of the project and it 

is so inspiring to hear them sing it would have been great if 

we had heard it more.’

‘I feel my students would have benefitted from working with 

all members of Apollo5 for one session before the day of 

the final workshop. Their differing observations were really 

interesting.’

There were a number of comments on the scheduling and 
timing of the sessions:

‘I did find commitment from my students did drop off 

throughout the project especially as they came into May and 

the examination sessions. I think twilight sessions may have 

been better and perhaps every other fortnight (over three 

months) would have ensured they maintained knowledge, 

understanding and skills a little better.’ 

‘The timing of the evening sessions wasn’t ideal 6-30 to 8-30. 

If it was at this time again in the future I wouldn’t choose to 

be involved as it meant I wasn’t getting home until 9-30.’ 

‘The evening sessions were a huge commitment and whilst 

this was part of the project for the students, it also meant 

six days where I worked 14 hour days plus. I think perhaps a 

couple of weekend workshops or an intensive course over 

two or three days culminating in the final primary school 

workshops might have been more manageable.’ 

One teacher suggested that more sessions would have been 
helpful:

‘More sessions even shorter ones in the run up to the primary 

session could have been useful for our students.’ 

A further issue raised related to the number of schools 
involved in one of the projects. One teacher felt that there were 
too many. There was also a suggestion that more materials 
could be made available:

‘More material in the drop box such as some of the warm ups 

as we had forgotten a couple between sessions.’

One teacher suggested that a joint performance of primary 
and secondary pupils might have enhanced the programme:

‘The scheme is fantastic and has had a massive impact on 

everyone involved, The only thing I can think of is maybe a 

joint performance of a short song with both the secondary 

and primary schools just to bring everything together. ‘ 

Overall, the feedback from the teachers was very positive:

‘I thought that the young leaders project was really 

wonderful (at least the end product that I saw). The students 

were really beginning to see what standing up and leading 

involved – and they were literally getting better at it right in 

front of me!’ 

‘It’s been really good and the pupils have loved it! Thank you! 

If you do anything in the future we would be interested in 

working with you again.’ 

The teachers from the primary schools where the secondary 
Young Leaders led singing sessions indicated that:

‘I could see the children were really interested in the 

workshop when they realized that some secondary school 

students were going to do the leading.’

‘The students did a great job.’

‘The boys in Year 4 and 5 were really paying attention and 

even singing.’

One primary school teacher would have liked a longer project 
involving the Young Leaders from secondary schools with 
more visits by the Young Leaders and a concert singing with 
them at the end. Another primary school teacher commented 
that one of the strengths of the programme was the increased 
liaison between primary and secondary school. There were 
many practical interactions between the children and 
Young Leaders and the primary school children were very 
enthusiastic and wanted more.
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PRIMARY 
SCHOOL

THE PROGRAMME TOOK place in one primary school in 
Hackney. The proportion of children at the school who are 
eligible for the pupil premium is above the national average. 
The music teacher in the primary school selected six 
children to be part of the pilot project. All were identified 
as ‘musical’ but not all were strong singers. All of Apollo5 
visited the school in September 2015 for a day of workshops. 
The Young Leaders then had their first training session. 
The Young Leaders had a further four sessions with two 
members of Apollo5. These took place between November 
and May. The music teacher worked with the children on 
a regular basis either in pairs or altogether. The children 

helped the music teacher lead two singing assemblies at 
school and learned a number of songs that they could 
perform as a group.

The culmination of the project was a day at the Gresham 
Centre with three Year 4 classes, the Young Leaders and 
Apollo5. The Year 4 classes came from the participating 
primary school and two other primary schools which are 
part of a federated group of schools. The Young Leaders led 
warm-ups, the VOCES8 Method and taught the sea shanty 
Essequibo River to the Year 4 classes. They also performed a 
song in the concert that concluded the activities for the day.
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RESPONSES TO LIKERT SCALE QUESTIONS

The six participating primary school children responded 
to a series of Likert scale statements which focused on 
their perceptions of their musical and other skills prior to 
and following participation in the programme. They also 
responded to evaluative statements relating to the programme. 

The music teacher in the school responded to a series of open 
questions on a questionnaire which explored the impact of the 
programme on the children and an overall evaluation of the 
programme.

THE PUPILS’ PERSPECTIVE

Only six pupils participated in the primary school pilot 
programme. They were all aged 11. There were three girls and 
three boys. Three of the pupils played the piano, others played 
the guitar, keyboard and drums. Four also reported the voice 
as an instrument. 

The Young Leaders responded to a number of Likert scale 

statements in a questionnaire and were asked to respond 
to some statements as if they were responding prior to 
programme and some as if they were responding following 
participation in the programme. Table 2 sets out a comparison 
of the two sets of responses. The sample was too small for 
any statistical analysis to be undertaken. However, all the 
responses following participation were more positive.

Table 2: Primary school Young Leaders’ responses to statements prior to and following participation in the programme

Prior to 
the Project

Following 
the Project

Mean SD Mean SD

I enjoyed singing 4.2 .41 5.0 .00

I enjoyed music 4.2 .42 5.0 .00

I was confident about singing 3.2 .84 5.0 .00

I was confident about speaking in front of a class at school 3.8 1.10 4.8 .41

I was confident about leading a group 3.3 .82 5.0 .00

I knew how to help people 3.3 .82 5.0 .00

I listened carefully to other people’s ideas and suggestions 3.8 .45 4.8 .41

I liked to help other children 3.5 .58 5.0 .00

I was not confident about leading a group 3.5 .84 1.2 .41

I found it difficult to volunteer answers 2.5 1.00 1.2 .41

I liked music lessons I had in class 4.0 .00 5.0 .00

I learned a lot in the music lessons I had in class 3.8 .41 5.0 .00

I helped other children when they found something difficult 4.0 .00 5.0 .00

I liked my extra music lessons 3.8 .41 5.0 .00

I learned a lot in my extra music lessons 4.0 .00 5.0 .00
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A further series of statements asked the Young Leaders to 
indicate their level of agreement to statements evaluating the 
programme. The children all strongly agreed that:

• they enjoyed helping to lead the workshop;

• Apollo5 was helpful;

• they felt confident working in a team;

• they used the skills learned in the project;

• the children enjoyed working with them;

• they would like to be part of another leader project;

• they would like to continue singing;

• they would like to help younger children learn music;

• they would be more confident about speaking in front 
of a class;

• they would like to continue learning about music;

• they would be more confident about working in a 
team;

• they would use their listening and leadership skills in 
other activities.

The Young Leaders either strongly agreed or agreed that 
they enjoyed singing for the children at the workshop and felt 
confident about helping to lead the workshop.

THE TEACHER’S PERSPECTIVE

The teacher at the primary school indicated that Apollo5 
had previously provided workshops for the whole school and 
this was why the school had become involved in the project. 
The teacher taught all six pupils for their singing lessons in 
school and supported what Apollo5 was teaching them by 
practising specific tasks given in their singing lessons. The 
teacher reported that there had been many benefits for the 
pupils:

‘The pupils have grown an extraordinary amount in terms of 

confidence, self-awareness and in their singing abilities. They 

are quite simply completely different pupils now and have 

grown so much in many ways.’

The teacher was also extremely positive about the quality of 
the programme:

‘The programme was excellent, well pitched tasks supported 

by singing experts who have a good rapport with the pupils. 

There was also something of real quality and purpose to 

work towards, the performance. Excellently organised, 

great communication between Apollo5 and the school. All 

was fantastic. It’s been a real pleasure!!! We would be very 

interested in working with the organisation in the near future.’

An observer from VCM, after watching the training sessions 
and the workshop that the Young Leaders led, commented that:

‘Their progress was truly remarkable. All six played an 

equal part in leading the workshop and teaching the song. 

Their instructions were clear and the way in which they 

demonstrated each element and sang Essequibo River 

(teaching the Year 4 classes by rote) was excellent.
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The two Young Leaders Programmes were both very 
successful. The students at the participating secondary 
and primary schools were extremely positive about their 
experiences. Their expectations had been met. They had all 
gained in confidence and had enhanced their communication 
and leadership skills. There were also benefits to their 
musical and singing skills and their musical aspirations had 
been enhanced. Some of the secondary school participants 
indicated that they were now considering a career in music 
and some a career as a music teacher.

The teachers commented positively on the quality of the programme and the range of positive 
outcomes for the participating students. The participating students had greater confidence, had 
developed leadership skills and had developed their singing and musical skills. 

The primary school project was a pilot project. The evidence from this research suggests that 
it should be developed further to provide similar opportunities for other schools. The Young 
Leaders and their teacher were extremely enthusiastic about what had been learned and were 
anxious to take part again. The Young Leaders gained in confidence, developed their musical 
skills and their enjoyment of music was enhanced. No suggestions were made by the teacher as to 
how the programme might be improved.

While overall the secondary project was received positively there were some criticisms. Some 
of the older students wanted a wider and more challenging repertoire, with less repetition and 
more a cappella work. The age range of the pupils participating in any specific delivery of the 
programme may need to be taken into account in future planning to consider the already existing 
range of musical skills of participating students. 

The secondary school teachers were concerned about the timing of the programme suggesting 
that more frequent sessions earlier in the day would be preferable. Some Young Leaders were 
reported to have dropped out and the timing of the sessions may have contributed to this. The 
timing was also challenging for teachers extending an already long working day. Given the time 
pressures that teachers are under and the stressful nature of their work it might be preferable to 
offer twilight sessions immediately after the school day. 

Teachers requested that more materials be available in the drop box so that they could support 
the students better between the VCM sessions. One teacher requested that more members of 
Apollo5 should be involved as this would offer a wider range of guidance to the students. A joint 
performance of primary and secondary pupils was suggested as a means of enhancing the concert 
and the experience of the participating Young Leaders. A teacher from one of the deliveries of 
the programme suggested that there were too many participating schools. No reason was given 
for this comment. VCM might consider why this comment was made and whether reducing the 
number of schools in any single delivery might be beneficial.

33



PROFESSOR SUSAN HALLAM MBE 
BA MSC PHD LRAM CERT ED CPSYCHOL, AFBPSS FRSA ACSS

DR SUSAN HALLAM is Emerita Professor of Education and 
Music Psychology at the UCL Institute of Education. She was 
awarded an MBE in the 2015 new year’s honours list. She 
pursued careers as both a professional musician and a music 
educator before joining the Institute of Education, University 
of London in 1991. She joined Oxford Brookes as Professor 
of Education in January 2000 returning to the Institute of 
Education in January 2001.

She has received research funding from the ESRC, DfE, 
the ScottishExecutive, Calouste Gulbenkian Foundation, 
Nuffield Foundation, Performing Rights Society, the Christian 
Initiative Trust, CfBT, the Ministry of Defence, 4Children, 
EMI Sound Foundation, the Institute of Physics, SkillForce 
and several Local Authorities for a range of projects relating 
to attendance at school, exclusion from school, behaviour 
improvement, school-home links, ability grouping in primary 
and secondary schools, formative feedback in learning, 
instrumental music services and the evaluation of various 
educational initiatives. In addition she has undertaken 
research in relation to pedagogy in secondary and higher 
education, text understanding and conceptions of argument of 
post-graduate students, homework, learning in music and the 
effects of music on behaviour and studying. 

She is the author of numerous books on education including 
Here Today, Here Tomorrow: Helping Schools to Promote Attendance 
(1995) (with Roaf, C); Improving School Attendance (1996); Ability 
Grouping in Education (2001) (with Ireson, J); Ability Grouping 
in Schools: a Literature Review (2002); Effective Pupil Grouping 
in the Primary School – a Practical Guide (2002) (with Ireson, 
J & Davies, J); Homework: the evidence (2004); and Improving 
behaviour and attendance at school (2008) (with Rogers, L).

She has also published several books in relation to music 
education and music psychology including Instrumental 
Teaching: A Practical Guide to Better Teaching and Learning 
(1998), The Power of Music (2001); Music Psychology in Education 
(2005); Preparing for success: a practical guide for young 
musicians (2012) (with Gaunt, H); Active ageing with music: 
Supporting well-being in the Third and Fourth Ages (2014) (with 
Creech, A., McQueen, H and Varvarigou, M) and The impact of 
actively making music on the intellectual, social and personal 
development of children and young people: A research synthesis.

She is editor of The Oxford Handbook of Psychology of Music 
(2009, 2016) (with Cross, I & Thaut, M) and Music Education in 
the 21st Century in the United Kingdom: Achievements, analysis 
and aspirations (2010) (with Creech, A). In addition, she has over 
200 other publications.

She is a former Chair of the Education Section of the British 
Psychological Society, former treasurer of the British 
Educational Research Association, a former Institutional 
Auditor for the QAA and has recently stepped down from 
the position of Dean of the Faculty of Policy and Society. 
She has been awarded lifelong membership of the British 
Psychological Society (for services to psychology) and of the 
International Society for Music Education (for service to 
music education). 

She has acted as consultant and advisor to numerous projects 
relating to research and practice for a wide range of bodies, 
public and private. She was editor of Psychology of Education 
Review from 1996-99, Learning Matters from 1997-2002, 
the Psychology of Music from 2001-2008 and is currently co-
editor of Music Performance Research.

34



ACKNOWLEDGEMENTS

The VCM Foundation is grateful for the support of the 
following organisations for their contributions toward 
the Young Leaders Programme:

Livery and Freeman Fund, Merchant Taylors’ Company

Grants for the Arts

Surrey County Council

The Foundation would also like to thank our individual 
donors and in particular the VCM100:

Vernon Anderson 
in memory of Beryl Anderson

Peter and Annette Dart

Stuart and Anne Fowler

Sarah and Mark Holford

Alison and Ed King

Adrian Melrose

Emma Nixon

Anne and John Smith

Gilly and Iain Webb-Wilson

The VCM Foundation would like to thank Hackney Music 
Service, Surrey Arts, Newham Music and North East 
Lincolnshire Music Hub for their help in identifying 
schools to take part in the Young Leaders Programme. 

THE VOCES8 METHOD

THE VOCES8 METHOD is an innovative new system which enhances 
neurological development, helping to deliver improved academic results. Based 
on research by the Institute of Education, it contains group activities based 
on rhythm and melody which are designed to develop key learning skills and 
improve students’ academic learning processes for all subjects.

• Suitable for small groups or whole-school participation.

• Requires no musical expertise or expensive equipment.

• Supported by free online training videos.

• Backed up by CPD training sessions led by members of VOCES8.

• An interactive app enables students to explore the activities for themselves.

Also available in French, German and Japanese.

Start the school day with a musical wake-up for voice, body and mind

EP 72486

V O C E S 8
T H E
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